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Why talk about graffiti in Early Adolescence?

The Early Adolescence resource is a part of the Goodbye 
Graffiti education curriculum package. This resource has 
been developed to support teachers in teaching students 
in Years 7 to 8 to expand their knowledge, understanding, 
skills and attitudes as they learn about the impact of graffiti 
on individuals, businesses, schools and communities. 

Discussion of graffiti in these years is relevant as 
students may:

• be noticing graffiti vandalism on family, school and/or 
community property

• have reported graffiti vandalism or reported knowing 
someone doing graffiti

• have been visited by the Graffiti Team, local police or 
someone from Local Government .

The learning experiences in the Early Adolescence resource 
are designed to engage students in thinking about graffiti 
vandalism, the motivations and purposes of graffiti vandals, 
the impacts and consequences of graffiti vandalism, and 
positive ways in which young people can contribute to their 
communities.

Why has the Goodbye Graffiti Early Adolescence 
Resource adopted a strengths-based approach?

A strengths-based approach recognises the abilities, 
knowledge and capacities of students rather than focusing 
on what students do not know or cannot do. This approach 
assumes that students are able to learn, develop and 
succeed and recognises that students have particular 
strengths and resources that can be nurtured. 

The Goodbye Graffiti education curriculum package 
provides content and learning activities that build on 
students’ knowledge, skills and capacities. The Early 
Adolescence resource extends content knowledge from 
year to year recognising that some content, concepts or 
skills introduced in one year level may need to be revisited, 
consolidated and further enhanced in later year levels. 
This strategy supports the principles of a strength-based 
approach.

Has the Goodbye Graffiti Early Adolescence 
Resource been mapped to the Western Australian 
Curriculum? 

Yes. There are links between the learning activities in this 
resource and a number of learning areas within the Western 
Australian (WA) Curriculum including the:

• Humanities and Social Sciences (HASS) syllabus
• Health and Physical Education (HPE) syllabus
• Arts syllabus.

These links are shown on page 4. 

Has the Goodbye Graffiti Early Adolescence  
Resource been mapped to the General Capabilities?

Yes. The following icons have been used to indicate where 
the seven general capabilities have been embedded in the 
learning activities in this resource. 

Key

	 Literacy 

	 Numeracy 

Information and communication technology 
(ICT) capability 

Critical and creative thinking 

Personal and social capability 

Ethical understanding 

Intercultural understanding 

GOODBYE GRAFFITI

OVERVIEW

EARLY ADOLESCENCE RESOURCE
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The activities have been written to support the delivery of 
the relevant content descriptors within the individual years 
however teachers may choose to modify or use activities 
that are more relevant or support their students’ needs and 
the context within which the program is to be delivered. 
The Goodbye Graffiti resources for earlier or later year levels 
may also be referred to depending on the needs of students.

Each lesson plan includes: 

• mapping to the WA curriculum and the general
capabilities

• topic content for teachers
• teaching tips to support delivery or extend students’

learning
• activity sheets
• resource sheets
• reflection activities
• links to useful websites and other resources.

Teachers are encouraged to teach both lessons 
in the order that they are presented in.

The Goodbye Graffiti Early Adolescence resource draws on 
other resources that are available through Internet sources. 
Wherever possible, government and educational web sites 
have been sourced. All sources were accurate at the point of 
production.

Be aware that internet searches for ‘graffiti vandalism’ 
or ‘graffiti’ can go to some inappropriate sites, 
some of which may be blocked by school servers. 
It is important to remain vigilant during research 
sessions and, where possible, review all potential 
sites and resources before using in the classroom for 
their suitability. Adhering to school and education 
sector policies with regarding to viewing materials is 
strongly endorsed.

How are the resource materials structured?

The flexible teaching and learning materials are written to 
assist teachers to deliver contemporary and age-appropriate 
graffiti education content. Each year level in the Early 
Adolescence resource has the following components:

• background content for teachers

• an introductory interactive video

• two lessons plans

• an assessment task.

G O O D B Y E
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LESSON 1
EXPLORING GRAFFITI 
VANDALISM

YEAR

7

YEAR 7

Lesson 1: Exploring graffiti vandalism

TOPICS • Graffiti vandalism – a definition
• Difference between urban art and graffiti vandalism
• Why people do graffiti vandalism
• How people feel when they see graffiti vandalism
• How graffiti vandalism can be reduced and/or prevented
• Impacts of graffiti vandalism

Learning Area Strand / Sub-Strand Content Descriptor

Humanities and Social 
Sciences

Humanities and Social  
Sciences skills 
Questioning and researching

Use a variety of methods to collect relevant information 
and/or data from a range of appropriate sources, such as 
print, digital, audio, visual and fieldwork (WAHASS66)

Identify current understandings to consider possible gaps 
and/or misconceptions, new knowledge needed and 
challenges to personal perspectives (WAHASS64)

General Capabilities Literacy
Critical and creative thinking
ITC capability

Learning Intentions 1. Define graffiti vandalism.
2. Explain the difference between graffiti vandalism and urban art.
3. Explore the impacts of graffiti vandalism.
4. Describe strategies used to reduce and/or prevent graffiti vandalism.
5. Reflect on personal understanding and attitudes towards graffiti vandalism.

BACKGROUND TOPIC CONTENT

Graffiti vandalism – a definition
Graffiti vandalism is writing or drawings that have been 
scribbled, scratched, or sprayed without permission on a 
wall or other surface, often in a public place. 

Graffiti through history
Graffiti ranges from simple written words to elaborate 
wall paintings and has existed since ancient times with 
examples dating back to Ancient Egypt, Ancient Greece and 
the Roman Empire. Graffiti preserved in ancient Pompeii 
contains examples of spells, slogans, and even literary quotes. 
Historians have been able to learn a great deal about life in 
ancient Pompeii during its final days because of this preserved 
graffiti. Many other cultures such as the ancient Mayans and 
Vikings of the Middle Ages also practiced forms of graffiti.

In modern times, paint (particularly spray paint) and marker 
pens have become the most commonly used graffiti 
materials. In most countries, marking or painting property

without the property owner’s consent is considered 
defacement and vandalism, which has legal consequences.

Graffiti has long been regarded as a rebellious art form. 
During both ancient and present times, graffiti has been 
used to convey political or social opinions.

The difference between graffiti vandalism  
and urban art
Extracted from State Graffiti Taskforce. Retrieved from
https://www.goodbyegraffiti.wa.gov.au/Schools/Facts-
for-Students/What-is-the-difference-between-graffiti-
vandalism-and-urban-art

There are often mixed messages in the media about graffiti 
and urban art but essentially the definition between both 
terms defines one as criminal damage (graffiti vandalsim) 
and the other as permission-based artwork (urban art).
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LESSON 2
GRAFFITI VANDALISM 
AND THE LAW 

YEAR 

7

YEAR 7

Lesson 2: Graffiti vandalism and the law

TOPICS • Revision – Graffiti vandalism – a definition
• Revision – Difference between urban art and graffiti vandalism
• Impacts of graffiti vandalism
• Difference between a ‘rule’ and a ‘law’
• Legal consequences of graffiti vandalism for a young person 
• Reporting graffiti

Learning Area Strand / Sub-Strand Content Descriptor

Humanities and Social 
Sciences

Humanities and Social  
Sciences skills 
Questioning and researching

Use a variety of methods to collect relevant information 
and/or data from a range of appropriate sources, such as 
print, digital, audio, visual and fieldwork (WAHASS66)

Identify current understandings to consider possible gaps 
and/or misconceptions, new knowledge needed and 
challenges to personal perspectives (WAHASS64)

General Capabilities Literacy
Critical and creative thinking
ITC capability

Learning Intentions 1. Revise the definition of graffiti vandalism and the difference between graffiti vandalism 
and urban art.

2. Explore the impacts of graffiti vandalism.
3. Discuss the roles of different groups in the community of reducing and/or preventing 

graffiti vandalism.
4. Understand the difference between a ‘rule’ and a ‘law’.
5. Explain the consequences for a young person who is caught committing a graffiti 

vandalism offence.
6. Explain how members of the community can report graffiti vandalism and why this is a 

sound strategy in reducing and/or preventing graffiti.

BACKGROUND TOPIC CONTENT

Definitions
Graffiti vandalism is writing or drawings that have been 
scribbled, scratched, or sprayed without permission on a 
wall or other surface, often in a public place. There are often 
mixed messages in the media about graffiti vandalism and 
urban art but essentially the definition between both terms 
defines one as criminal damage (graffiti) and the other as 
permission-based artwork (urban art).

The impact of graffiti
The impacts of graffiti vandalism are challenging to 
determine however significant financial and social costs can 
be experienced for individuals, communities, businesses and 
environments.

Financial costs: It is estimated that up to $25 million dollars 
per year is spent on graffiti removal in Western Australia. 
However, in reality the financial cost is much higher due to 
difficulty in obtaining accurate costing largely due to the 
nature of graffiti offences, its reporting and subsequent 
removal. https://www.goodbyegraffiti.wa.gov.au/Schools/
Facts-for-Students/How-much-is-being-spent-of-graffiti-
removal , Jan 16, 2018).
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GOODBYE GRAFFITI
YEAR 8 ASSESSMENT TASK

YEAR

8

TASK DETAILS

TITLE OF TASK Graffiti: Art or vandalsim?

TASK DESCRIPTION After listening to the pod cast Is Graffiti Art or Vandalism? (29.58 mins) students are to 
present their ideas and opinions about the issue of graffiti in a blog, letter to the editor of 
the local newspaper or as a written speech to the local council. 

EVIDENCE TO BE  
COLLECTED

• Draft notes
• Final copy of a blog, letter to the editor or written speech in print form.

SUGGESTED TIME AND 
ASSESSMENT CONDITIONS

• Two or three class lessons

TASK PREPARATION
PRIOR LEARNING • Students understand what graffiti vandalism is, the impacts that it has on individuals and 

communities and the legal consequences of commiting a graffiti vandalsim crime.
• Students also have an understanding on the difference between graffiti vandalsim and 

urban art (street art) and the benefits of urban art as a graffiti vandalism prevention/
reduction strategy.

RESOURCE Goodbye Graffiti Year 8 Lesson 1 and 2
• Define graffiti vandalism.
• Explore the impacts of graffiti vandalism on the individual and the community.
• Graffiti vandalism prevention/reduction strategies including the use of urban art 

(street art).
• Graffiti and the law.

ASSESSMENT 
DIFFERENTIATION

Teachers should differentiate teaching and assessment to meet the specific learning needs 
of students. Where appropriate, scaffolding or extensions may be required. 

LINKS TO THE ENGLISH SYLLABUS

CONTENT Strand Literacy

Sub-strand Creating texts

Content descriptor Use a range of software, including word processing 
programs, to create, edit and publish texts imaginatively 
(ACELY1738)

Strand Personal social and community health

Sub-strand Communicating and interacting for health and wellbeing

Content descriptor Personal, social and cultural factors influencing emotional 
responses and behaviour, such as:
• prior experience
• norms and expectations
• personal beliefs and attitudes
(ACPPS075)

PROPOSITIONS • Include a critical enquiry approach
• Take a strengths-based approach
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Students need to understand that graffiti vandalism  
is a crime and must be reported.

Involving parents
Some activities in the Goodbye Graffiti Early Adolescence 
resource encourage connections between the school  
and the home. 

How can I get the most out of a graffiti  
education program?

Establish a supportive classroom environment
Teaching graffiti education can involve discussing sensitive 
issues so it is important to establish a safe and supportive 
environment where students can explore their own values 
and understandings. Attitudes and beliefs, as well as 
exposure to graffiti, may differ across physical locations 
within WA and also across groups within the community. 
Being mindful of these differences, listening closely to 
students’ discussions and conversations, and taking note of 
their theories, ideas and thinking will help to ensure a rich 
learning experience for students.

Collaborative teaching and learning
The activities in this resource use a range of interactive 
teaching and learning strategies to:

•	 promote active involvement of all students
•	 encourage students to work collaboratively in small  

and large groups
•	 work with different students
•	 use skills such as negotiation, decision-making,  

active listening and assertive communication,  
problem-predicting, problem-solving and goal-setting. 

Some activities in the resource require students to move 
around the room, engage in discussions with a partner or in 
a small group, or complete activities outside the classroom. 
This is likely to produce higher levels of noise and energy. 
Encouraging this level of engagement with the topic and the 
learning materials needs to be managed appropriately.

Positive interrupting
Some students may have personal experience with the 
impact of graffiti vandalism. Some of the activities in the 
lessons encourage students to volunteer information about 
their own experiences, values and attitudes. Whist teachers 
need to establish a safe and supportive environment 
which encourages communication and connections, they 
should set ground rules and establish a classroom climate 
where students agree not to reveal personal information 
and instead use the third person such as ‘I know someone 
who…’ or ‘A friend told me…’. If disclosure does occur in the 
classroom, teachers should tactfully but firmly interrupt the 
student, acknowledge that they have heard the student and 
indicate to the student they would like to discuss this with 
them later. 
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